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. _ The staff development program for part-time teachers^, 
designed and first ifflplimented Hagers^wn Juuicr College 
(Maryland) r became thf basis, of a modei for a^tafewide progr^ 
June 1978i The goal of th^i program, which consisted of an interest 
inventory and workshops focusing on the teachers* five greatest 
concerns as revealed by the inventory, «as to meet; the needs of the 
part-time teachers in a limited time using instructors whose 
expertise had credibility. The interest, inventory, which sought to 
identify the topics judged to be central to *the teaching- learning 
process, an43_ which asked for a ranking of topics cf greatest concern 

and_aboyt iil^l participate— in ~a— wbrk^jib^p-^aas retmEmajLlby 

half of the UDO part-tiiDe teachers at the 17 Barylahdl community 
cblleges* Hcrkshop topics weredevelbpihg performs 
develbping effective lecture technigues, increasing student 
ttotiyaticp^ diagnosing teachin^^ and using group 

process skills in the classroom. To facilitate dissemination of the 
results of the workshops,, the sessions were videotiped for use on 
individual_caffipuses as a basis for initiating staff development 
activity. Though workshop. participant "evaluatibns were positive^ ah 
assessment of the over-all impact of the model will include 
evaluaticns from those using the tapes* Appendices contain the 
interest inventory^ workshop agenda, and workshop evaiuati bh summary. _ 

(MB). ^ . ■ — ' - r - 
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Introduction ^ . ' . 

THx2 publieatibn, in 1975, of an ERIC topical Paper entitled Part^Tinie ' 
£acuUj^i-ii Community Collisgcs ^ signaled the recognition- that the burgeoning ■• 
use of" part-time teachers to meet the diverse needs of the two-year college 
created problems. Previous reviews referred to the part-time? teachers as. 
''stepchildren, forgotten arid neglected, aitd invisible,"^ yet, -o developmental 
model was proposed which would. weave part-time faculty into tlr /a^rlc of 
the two-year college. More recently a rieeds assessment of 35 two-year 
colleges conducted by the Iristructional Division of the AeCTioS consortium. . 
revealed that ''part-time faculty development was the top xoncei®. Still 
no developmental model. ^ : r 

Beginning in 1972> Hagerstown Junior College (HJ6) designed. and implemented 
a staff development program f6r it^ part-time teachers. The modelis 
inexpensive, flexible, focused on needs perceived by ^the part-time teachers 
themselves, and "... a. dynamic oiie. It grows and changes as the need arises."^ 
The model was "shared within the Maryland community college system. FUrth^r^ 
the model received 'regional recognition as a cdmpbrierit of. two staff development 

workshops. In the latter bne^ this author spoke of initiating a quixotic. 

c - . ' _ _ _ - & 

crusade.^ The goal was to :develop a statewide model for part-time faculty 

development: ^- . — ; — : — — —J — '. — - 

the Mary Idrid State Department of Educati-on> Division of Vocational-Technical 
Education [MSDH-DVTEj did not perceive the. quest as ','tilting after wiridmi lis." 
Rather, MSDE-DVTB provided funds in their aririUal plan for development. HJG 
submitted k grarit proposal in March 1978 describing a statewide progi-am of 
rieeds assessment, skill development, team building and dissemination. Tlie \ ^ 
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jeqtiest was. funded in Juiib 1978. "fhis presehtatibri wiii describe the^inodeli 
analyze, the statewide needs assessment, evaluate the first phase of 
implementation and discuss the proposed evdlutibri of the, model. 



The Model- . /' 



____ ___ .. *. 

. The HJC staff deVelopmfent programmer part-time faculty revealed a scries of 

^ components that are critical to a successful development mo'del: First, the 

, _ _ _ z . 

development activities must address the iteeds of the' part-time teacfiers. 
" Second, thdse individuals providing expertise must have credibility with the 
part-time teachei-s., • Third, the process of development must recogniz^, that 
time is a limited -commodity when working with part-time teachers. Finally, 

_ ■ the process for development must be interactive. The model funded by 

> ' ■ ■ " ■ 

MSDE-DVTE is-based on the aforementioned' components . '. 



/ 



Initiation of the model began with the preparation of ^an interest inventory 
to be used with the part-time teachers. Tlie instrum<^ht is flexiblej it can 



be used with a single college, a multi-campus district, or across a state 

- ■ - $ ■ '-\ ' 

system. The instrument* seeks three types of information- general concern 
for 14. topics judged to be central to the teaching-learning process; a" ' . 

priority ranking of the five topics considered to be of greatest coacei'n^-. 

-^and- willingness tb"^partrci?at:q Jn a~w6rksfSp: The"TnterFsT iri"vm"oi7^^ 



sent to part-time teachers at the- 17 community colleges that; comprise the 
, .""'s. .Maryland system: - 

The second cdniponeht of the model development was two workshops conducted 
. for part-time teachers. The agenda for the workshops emanated from the 

*See Appendix A . • . . 



results of the interest inventory. The top five concerns as identified by 

: __ _ ' _ ; . - < 

-the part-time teachers served as the agenda. 

'The process^ of delivery took into consideration two of the components 

" identified by the HJC model. To insure credibility with the par ticiparitsi 
. « ■ . .- ■ . ' _ . 

presenters were dra\>rri from the teaching faculties of the Maryland coiranunity 

colleges. Also, participants were provided with time to interact with 

X ' 

' _/_._ __ _ . '. _ _ 

^tf presenters and the other participants.. The purpose of the interaction was" 
twofold: to allbvv the participants to develop psychological.'HtJimership of the 
material ^pr|^sdnted,„ and to^ begin the process" of development-team building. ' 

The second dimension of the interaction is drawn Upbii in disseminating the 
results of the wbrfcslibps. "All-^reseritatTohs"were" video--taped; Tlie tap^s 
^ill be used on the individual campuses as a basis for initiating development 
activity. Those who participated in the initial workshops' can serve as 
facilitators on their campuses, • " ■'" ^ ^ 



The model for developing the teaching expertise of part-time faculty is 
deceptively simple.- Yet> it m'S^ts the cbmponents identified by HJC as 
central to success . S^fit now becomes relevant to examine the interest . 



inventory. 



Interest Inventory 

There are numerous interest inventories available in the field of staff 

development. Miller of Burlington- County College^ Pembertbri^ New Jersey, 

_ _ _ _ __ _ 

reviewed them in a mbribgraph.". A content analysis of eight instruments that 

were included resulted in the instrument used in the Maryland project: 
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; . The instrument* was mailed to appro-xim^tely 4q6 part-time teaciit 

. - affiliated with the 17 Maryland compufity colleges. The rate of return^ 
^ S0%, was considered acceptable for a project of this type. 

The returned instruments were summarized. Five topics emerged as being of 
the greatest concern to the part-time teachers. The most important topics' 
were, developing performance objectives, .developing effective' l^re techniques, 
increasing Student motivation, diagnosing teaching- learning problems, and 
using group process skills in the classroom. ' : 

■ • , .-0 

______ _ *o '- 

After the identificaUon of. the workshop topics ,3 presenters we^e sough^^ 
The process, was designed to reinforce 'the team building concept referred to 
above. The workshop sites were selected on the basis of. geographic ' 
accessibility. Mai-yiand's 17 community cbll'eges have a total .of 20 campuses. 
. Assignment to the sites was relatively eclual. Presenters were identified 
_ thrmj^the medium of the collegers site ass ignment. There was no difficulty . 
in obtaining intere^sted faculty. - ;. 

The design of the inventory instrument proved to be effective. The rieces^ary 
information was elicited and.the topics selected developed interest on the 

—-■■^part-Qf -th^B-potenlria-i-partircipaiits^ — At-t-enti-on-muM-now-be-truSned-to-the--; 



Workshop process, 
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Worlcshop Process 

The workshops were scheduled for successive Saturdays: Sufficient funding 

■was available to permit half of those who had returned the interest inventory 

*See Appendix A ' - * " . ^ 
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instruments to participate; iflieh -the content of the workshops and the days 
^were announcedi there was.no di££icul-ty in reducing the number interested 

to a mana^ble group. Attendartcc at the first workshop, held at HJC.on 
,10/28/78^ was 92% of that expected. ■ ■ ■ \ ° . • 

The process selected for delivery was^ bbricUrrerit sessions." The participants 
were divided into two groups. The purpose o£ concurrent sessions was to 
facilitate video-taping and to insure that. the groups were small enough so ; 
that interaction could occur. Two' sessions were held in the morning, a single 
Itss formal one during lunch, and two were repeated :in the afternoon.** 

An evaluation instrument was pre pared to use with th|^ participants . Bata 



^ from* the HJC workshop has .been summarized arid is presented. in Appendix C. 

_ ; ■ . ' . 

Sop analysis is in order. Seventy-eight percent of the participants agreed 

• ■ ■ ' ■■■ ' ■ " 

that the topics met their expectations and cbUld be applied"i>n their teaching 

situation. Ninety-five percent consider'fed the workshop worth attending* 

■ . • - ■ I ■ ' . ■ - 
ninety- three "percent would attend another workshop. 

* " • * . • t. " ■ 

Individua^i comments, not included, are. revealing. Twenty percTent. of the. 
participants identified the importance of the team building aspect of the 
workshop. Eleven percent felt that a foilow-up activity, on the "home campus'' 
rJt^i?P?^E^"^' ^'^ffi^^ "to say that 'the objectives set for the workshop 



were realized. 

*• '. ■ * 

_ -- ^ . ' \- ' <^ 

There were no negative comments regarding workshop conient. The process was 

criticized in two respects'. Eleven percent felt that/ the video-taping 
**See Appendix B . _ , _ : 
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interfered with the presentation; Eight percent considered some aspect of 
the physical arrangements (uncomfortable chairs, crowding,' and insufficient 
directions} unacceptable. In summary, the workshop was positively rece,ived. 
. Now that both workshops have been" completed, what will occur? 

* * ' r ' ■ 

: < . . - 

JF4I t ur e bi re c t i on s 

There are two activities which will occur in subseq-uent in^^'fes as a result 
of the workshops; Each participating college will conduct a staff development 
activity for their part-time teachers. They may obtain copies of the video- ' 
taped .presentations for the cost of the tape from the Western Maryland 
Resources Center, ere^snptown. Further, they have been encouraged to use 
- parc^reipan't-s-^f-rom-th^^ 



As a measure of the effect of the dissemination, from. the workshop, each ■ 
college will have the participants at their follow-up activity evaluate the 
content arid the process. These evaluations will be synthesized to determine 

the ^over-ai.i impact' of the development model. -In essence, Maryland has -the 

_.. _ . _ _ _ _ . . . . . . . . ■ ■ 

materials available. to rescue part-time teachers from. the category of "for- 

gotten and neglected." . , 



In conclusion, Hoenninger and Black make a: cogent point. "The part-time 
faculty member who is neglected cannot be expected to perform well - at least 
for any length^ of l^me."^ As studerits- become- mbre-^'cbrisu^ 

^rbw 16SS tolerant 6f mediocre instruction - from full- or part-time teachers. 
, A model is needed to insure that parity exists within instruction regardless 
of sdurbe. I recbmmerid the Maryland apprbach. 
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A. Part-time faculty interest inventory 

B. Part-time faculty foorkshop agentla - 

C. Paxt-time faculty workshop evaluation- summary 
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Conference participants are permitted to i-eprint 
as needed. ' . 



or modify the appendices 
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. MftRYtAND STATE DEPARTMENT OF EDBCATION i ' 

• St .. DiViSidN^bF vdcmbNAL~T^^ i apprnp t x a 

Adjtirict. Facility Deveibfimerit Project ' _ ^ « 

: ' . Interest Ihvehtbry * » 

■ p ••:v&— " — — -—J ^ — : — \ • •• 

A) Below are listed a variety of concepts that r&late to the teachinjg/learning prbcess, 
'Please indicate your'^interest in learning more abbtit each bf them by circling, the. 
appropriated number, * . o 

" ' ' a ' * High Average , tow No . ' 

• • Interest Interest- ittter^st Interest 



1. Nature bf the Coimnuriity Cbllege 'Student- 

_/__ ^ 

2i eisfssrooiiB Management . j. 

... __ ' \ _ _ _._ ^ . . , • _ m: 
3. ^Develbping Course Outlines 

"I 

, 4. Selecting Audio-Visual Aids g 

r 

5. Diagnosing Teaching/Learning Problems 

6. Devel'bpihg Perfbrmahce Objectives 
7^ Selecting Text Materials 

8, Designing a Grading System 

9j^_Prepa^jig Te^ ^ 

16. . increasing Student Motivation 

11. Using Group Process Skills iii the Classrbbm 

12. .Determining Entry/Exit Skill Levels 

13. -Managing Time 

14. Developing Effective Lecture Techniques ^ 
^5. OTHER; ^- - ' - 
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2" 


3 


., ■ L . 
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2 

* - * 
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3 


4 
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2 
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■B) Please list ^ in pribrity brder^ the five topics that you are most interested in learning 
more about: . . 

] . 1- — - -c— ■ ^ 

' 2. ■ ■ ^ ' ■ . ; ■■ 

' '•' 3- •' . ^ ' ■ ■" " ■ ' . . - . ■ ■ ■ • 

: ----- . ■ • ■ — — - 

4. : — ^ ■ ■ ■ • ' 

:..^r "- ' ' ' ■ ' ■ ' ' ' . , _ , _ ■ 

e) 'Woaid you be willing to attend a workishop devoted to the study of topics from the list 
"above? Travel expenses will be paid; ybu will^receive a stipend. Workshops are 
- scheduled fbr Hagerstbwri Junior ' Coliege bri 10/21/78 arid Pririce. Georges dC bri lS/28/78. 
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' ■ -'Workshop Agenda 
_, : HJC> October "28, 1978 _ _ ^\ 
: Haryiand_State Departrr.ent of Education ^ ^ 
Division of " Vbcatibnal--TeGhnieal_.Ediaeatijm 



9-16 a;m.; 
10 - .11 a.m. 



* ll - 12 jioori 



Registration & Coffee - Cafeteria ^ 



Tdpi 



Topic ; 



Developing Performance' Ob jeetivas^ 
Presenter: Ralph *ehap in ' " _ • 

■ ^ eoordihator of ftudio/Visuals • 

Hagerstown Junior College 

- - - - ^ . c? _ • 

Develisping Effective Lecture Techniques^ 
;Presenter: Jay Templin _ - j • 

ftssisSaht Professor of Biplogy 
Cecil Community College; 



Topxc : 



Increasing Si:uderit Kbtivatio.n ' - " 
-Presenter : Riehar§. V. Miller^^^ • . ' - . 

.: . Harford Community ^' College ^ * 

_ Diagnosing Teaching/Learn_p.hg. P " 
-./-Presenter::';£3?ladimer Ma^^ _ _ _ 

y' " ehairmah^o? business Division"'^" 
Howard. Community College 



•2 2 noon - 1 p.m:. ." LUNCH and 



.. Using Sroup Process Skills in the Classroom 
Presenters: Ralph Chapin, • . • 

Marie Now.akowski- _ _ . . • • . 
Director of Counseling ; 
Miphael H;.~ Parsons 
Acting Dean - ins'truetional Affa: 
*• . Hagerstown Junior .College 



1-2 p.m. 



Topic : Developing Performance^ Objectives ■ 

^.t \ _ _1 

Developing Effective Lecture Techniques 



2' - 3. p.m. 



Topic ; Increasing Student Motivation 

Topic : Diagnosing Teaching/Learning Problems 



16/12/78 



HagerstD'vn, m: . ; ' 

October 28i'(1978 

Maryland State Dcparllient of EdiXcatioit -r-^^- 
Division of Vocatit)nalf Technical Education 

y ' * • ' 

' • . ... 

Part-Time Faculty Workshop ■ '-" 
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Sttt&lARY GF EVALUATION RESPONSES: 



A, Your 



"Your Teaching A,rea 
Workshop Topics: 
1. JDeveloping Performance Objectives 
■ ' \ , a. This presentation' met my expectations. 



, Strongly 
\ ^ ^Agree 



29 - '64% i£L 



Agree Neutral Disagree 



, Strongly 
^Disagree 



b? i will be able to use the material i:r~nry.~teaTrhing- 



2d| 26 - 57% 9 - 20% ' 



• SA 

J 



A'^ ' N , . D . . 
2. Developing Effective Lecture Technique f 

This presentation met my .expectations. 

191^^ 2 2 - 47 % 4 -• ^% . JL 



.1 - 3% 
SD 



a. 



41_ 



SA 



N 



SD 



b. 



I Will bd. abl&otb use the material in my 
22 - 48% 1 9 - 42 % ?. - fi% 



S A . ■ " ; N . . D ■ 

3. Increasing :student: Motiva 

a. This presentation iti^t my expectations 
• . ' ' 14 - 30%' 2 0 - 43 % . 10 r 21% - 



SD 



1 - 3% 



i - 3% 
SD 



. SA ■ A N ■ D 

b« I will be ableetib use the^ material in my teaching. 



SA 



N 



N = 45 



SD ,~ 



N = 45 



N = 46 



'N = 45 



,3 



'Si = 46 



N = 46 
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4i • bi^gnosihg Teacfting/Learhi Problems 



A 



a.; This presentation met ray expectations. 



A' . 13 - 28% 2 - 6% 



■0- 



-d- 



,Strbngiy Agree . Neutral. Disagree Strongly 
Agree > - , Disagree 



b. '^^T^ilTbe abfe^ 

■ 52 - 71% l i - 24 % 
SA 



AN D 
5; Using Group Process Skills in the Classroom 
a. This presentation met my expectationsj 
-3 - 6% 1-9-^43% 20 - 45% 1 = 3% 



SD 



SA 



N 



1 - 3^ 
SD 



b. 1 will be able to use the macerial in my teaching. 



4% 



17.- 39% 19 - 44% 



N 



g% 



D 



SA A 
Workshop Arrangements: 

1. The style of presentation met ray expectations. 
16 - 35% 27 - 5 9% 2 - 4% 1 - 2% 



^ - 4% 
SD 



■0- 



SA 



N 



SD 



The arrangements for the workshop me't my expectations. 



24 - 52% 



6% 



■0- 



SA AN D 

The mp.al at the workshop met my expectations. 
2A - 52% 15 =32% 7 - 16% -0- 



E. 



SA AN 
Overall Evaluation: * 

1. The workshop was worth attending. 

26 - 56% 18 - 39 % _ -0- ' 
SA AN. 

2. I would attend another^ works'Hop. 

-25-^^4% 18 - 39% 3 - 7% 



1 - 3^ 
SD 



-6- 
SD 



5% 



-0= 



SD 



.-0- 



SA 



N 



SD 



N = 45 



N = 44 



N = 43 



N = 46 



N = 46 



N = 46 



N = 46 



N = 46 
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3i My suggestion for improving the workshop. (Use Reverse Sid^) • 
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